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Innovation Literature Review: 

Teacher Implementation of a Station Rotation Blended Learning Model in Correctional 

Education 

Correctional education serves one of the most diverse and academically complex adult 

learner populations in education today. Within a single classroom, educators may simultaneously 

teach students with significant literacy gaps, learners preparing for a high school equivalency 

credential, and students seeking career readiness skills. These instructional challenges are further 

compounded by security restrictions, limited technology access, fluctuating student enrollment, 

and the need to deliver rigorous instruction within highly structured learning environments. 

Although correctional educators continually adapt to meet these demands, traditional whole-

group instructional approaches often limit opportunities for differentiated instruction and 

individualized learning experiences. 

Blended learning has emerged as a promising instructional framework for addressing the 

diverse academic needs of today's learners by intentionally combining face-to-face instruction 

with technology-supported learning experiences. Rather than viewing technology as a 

replacement for effective teaching, researchers describe blended learning as an instructional 

approach that enables educators to personalize learning, provide targeted intervention, and 

increase student engagement through purposeful instructional design. Among the various 

blended learning models, the station rotation model offers particular promise for correctional 

education because it allows teachers to balance small-group instruction, collaborative learning, 

independent practice, and technology-enhanced activities within a structured classroom 

environment. 
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While a growing body of research supports the effectiveness of blended learning and 

station rotation for improving student engagement and academic achievement, considerably less 

attention has been given to the implementation of these instructional models within correctional 

education. Much of the existing literature emphasizes student outcomes while providing limited 

guidance on how educators successfully implement blended learning practices in secure 

educational settings where technology access and instructional flexibility may be restricted. 

Furthermore, relatively few studies examine how teacher implementation can be measured 

through observation, instructional artifacts, reflection, and implementation fidelity. 

Understanding how educators implement learner-centered instructional practices is essential for 

ensuring that innovative instructional models move beyond theory and produce sustainable 

classroom change. 

Unlike many traditional educational environments, correctional education classrooms 

often serve adult learners pursuing literacy development, high school equivalency preparation, 

workforce readiness, and postsecondary goals simultaneously, requiring educators to 

differentiate instruction across multiple academic levels within a single instructional period. The 

purpose of this literature review is to synthesize current research related to blended learning, 

station rotation, differentiated instruction, correctional education, and teacher implementation 

while examining how implementation can be measured through classroom observations, 

instructional artifacts, teacher reflection, and implementation fidelity measures. Collectively, 

these bodies of literature establish the theoretical and practical foundation for examining how 

educators implement learner-centered instructional practices through a station rotation blended 

learning model within correctional education classrooms. This review also identifies gaps in the 

existing literature that support the need for further research examining teacher implementation 
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and instructional fidelity in restricted educational environments. The literature reviewed in this 

paper follows a narrowing progression from broad concepts related to blended learning and 

learner-centered instruction to the specific instructional, organizational, and measurement 

considerations that support implementation within correctional education. Beginning with the 

theoretical foundations of blended learning, the review examines the Station Rotation model, the 

advantages and barriers associated with implementation, the importance of teacher 

implementation fidelity, and the measurement strategies necessary for evaluating instructional 

innovation. Organizing the literature in this manner establishes a logical framework for 

understanding both the instructional rationale and the methodological foundation for the current 

action research study. The guiding research question for this study is, "How does implementing a 

station rotation blended learning model influence teacher implementation fidelity and 

differentiated instructional practices in correctional education classrooms?” 

Review of the Literature 

Blended Learning as a Framework for Learner-Centered Instruction 

Blended learning has become one of the most widely researched instructional 

frameworks for creating learner-centered educational environments. Although definitions vary 

slightly across the literature, researchers consistently describe blended learning as the purposeful 

integration of face-to-face instruction with technology-enhanced learning experiences that 

increase student engagement, flexibility, and personalization. Rather than replacing traditional 

instruction with technology, blended learning leverages digital resources to extend learning 

opportunities while allowing teachers to provide targeted support and differentiated instruction 

based on individual learner needs. 
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Scholars generally agree that the effectiveness of blended learning lies in its instructional 

design rather than the technology itself. Horn and Staker (2015) define blended learning as a 

model in which students have some control over the time, place, path, or pace of learning while 

continuing to benefit from direct teacher instruction. This shift allows educators to move away 

from one-size-fits-all instruction toward learning experiences that are responsive to student 

readiness, interests, and progress. Similarly, Christensen et al. (2011) argue that disruptive 

innovation in education is most successful when technology supports instructional goals rather 

than driving them, emphasizing that thoughtful instructional design is the key factor influencing 

learner success. 

Across the literature, blended learning is consistently associated with increased student 

engagement, learner autonomy, and opportunities for differentiated instruction. Tucker (2021) 

explains that blended learning enables teachers to spend more time facilitating instruction and 

providing individualized support instead of delivering continuous whole-group lessons. 

Likewise, AVID Open Access (2023) emphasizes that blended learning environments encourage 

learners to assume greater responsibility for their own learning while allowing educators to 

monitor progress through ongoing formative assessment. Collectively, these studies suggest that 

blended learning creates more responsive instructional environments where teachers can adjust 

instruction based on individual learner performance rather than relying exclusively on whole-

class pacing. 

The flexibility of blended learning is particularly important within adult education 

settings. Adult learners often enter educational programs with varying academic backgrounds, 

prior experiences, learning preferences, and personal goals. Research suggests that instructional 

approaches allowing learners to progress at an individualized pace while receiving targeted 
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teacher support contribute to learner engagement, persistence, and academic success. These 

findings reinforce the importance of instructional models that provide multiple pathways for 

learning rather than expecting all students to master content through a single instructional 

approach. 

Although blended learning is frequently associated with one-to-one devices and 

continuous internet access, researchers increasingly emphasize that successful implementation 

depends more on instructional planning than technological capacity. Effective blended 

classrooms intentionally integrate digital resources, collaborative learning opportunities, teacher 

facilitation, and independent practice into a cohesive learning experience. This perspective is 

particularly relevant within correctional education, where educators often work in environments 

with restricted internet access and limited technology resources. Evidence suggests that when 

instructional design remains the primary focus, blended learning can be successfully 

implemented even in highly structured educational settings with minimal digital access. 

Viewed collectively, the evidence establishes blended learning as a flexible instructional 

framework that promotes learner-centered teaching through purposeful instructional design, 

differentiated instruction, and meaningful technology integration. Rather than viewing 

technology as the innovation itself, researchers consistently identify instructional design and 

teacher decision-making as the driving forces behind successful implementation. These findings 

provide the theoretical foundation for examining specific blended learning models, including the 

station rotation model, as practical approaches for improving instruction within correctional 

education classrooms. 

Station Rotation as a Model for Differentiated Instruction 
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Among the various blended learning models identified in the literature, the station 

rotation model has emerged as one of the most practical and adaptable approaches for 

implementing learner-centered instruction. Station Rotation organizes learning into a series of 

intentionally designed instructional experiences in which students rotate through multiple 

learning stations during a class period. These stations commonly include teacher-led instruction, 

collaborative learning, technology-supported activities, and independent practice. Rather than 

requiring every student to engage with content in the same way or at the same pace, the model 

creates multiple pathways for learning while allowing teachers to provide targeted instruction 

based on individual student needs. 

Researchers consistently identify differentiation as one of the greatest strengths of the 

station rotation model. Tucker (2021) explains that rotating students through structured learning 

experiences allows teachers to deliver small-group instruction while other students engage in 

meaningful independent or collaborative tasks. This instructional design enables educators to 

monitor learning continuously, provide immediate feedback, and adjust instruction based on 

formative assessment rather than waiting until the end of a lesson or unit. Similarly, Horn and 

Staker (2015) argue that station rotation shifts the teacher's role from delivering information to 

facilitating learning, creating opportunities for greater personalization and increased learner 

ownership. 

Studies examining station-based instructional models consistently report that station 

rotation is especially effective for classrooms serving learners with diverse readiness levels. 

Ermiş and Ateş-Çobanoğlu (2025) reported that structured learning rotations increased learner 

motivation and participation by providing predictable instructional routines and manageable 

learning tasks. Collectively, these findings suggest that station rotation is especially well suited 
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for learning environments where students enter with diverse educational backgrounds and 

require individualized instructional support.  

A distinguishing characteristic of the station rotation model is the intentional integration 

of multiple instructional strategies within a single lesson. The teacher-led station provides 

opportunities for direct instruction, intervention, and immediate feedback, allowing educators to 

address misconceptions before they become barriers to learning. Independent learning stations 

promote learner autonomy by encouraging students to apply newly acquired knowledge through 

purposeful practice and reflection. Collaborative learning experiences foster communication, 

problem-solving, and peer accountability, while technology-supported stations provide 

personalized practice, immediate feedback, and opportunities for self-paced learning. Rather than 

functioning as isolated instructional activities, these components work together to create a 

cohesive learning environment that supports differentiated instruction and continuous formative 

assessment. 

Research consistently emphasizes the importance of teacher-led small-group instruction 

within station-based learning environments. Tucker (2021) argues that the greatest instructional 

value of station rotation lies in the teacher's ability to spend uninterrupted time with small groups 

of learners who require targeted intervention or enrichment. Similarly, AVID Open Access 

(2023) describes teacher facilitation as the driving force behind successful blended learning 

implementation, noting that technology should expand instructional opportunities rather than 

replace meaningful teacher-student interactions. These findings reinforce the idea that effective 

station rotation depends not only on the structure of the instructional model but also on the 

educator's ability to make purposeful instructional decisions throughout the learning process. 
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The collaborative components of station rotation further strengthen the instructional 

model by promoting peer-supported learning and active engagement. Topping (2005) found that 

structured peer tutoring improves academic achievement, learner confidence, and 

communication skills while reducing anxiety among learners who may lack confidence in their 

academic abilities. Within adult correctional education, peer-supported learning may also 

contribute to increased persistence by encouraging learners to explain concepts, ask questions, 

and reinforce understanding through meaningful academic dialogue. These collaborative 

opportunities extend learning beyond teacher-directed instruction and contribute to a classroom 

culture centered on shared responsibility and continuous learning. 

Taken together, the literature identifies station rotation as more than a classroom 

management strategy or technology initiative. Instead, it represents a comprehensive 

instructional framework that intentionally combines teacher expertise, collaborative learning, 

independent practice, and technology-supported instruction to create differentiated learning 

experiences for diverse student populations. For correctional education classrooms, where 

educators routinely teach learners with varying academic backgrounds, limited technology 

access, and diverse educational goals, the station rotation model provides a practical structure for 

implementing learner-centered instruction. These findings establish the station rotation model as 

an appropriate instructional framework for this study and naturally lead to an examination of the 

specific advantages blended learning offers adult learners in correctional education. 

Advantages of Blended Learning in Adult Correctional Education 

Across multiple educational settings, blended learning has consistently been associated 

with increased learner engagement, instructional flexibility, and opportunities for differentiated 

instruction. Across diverse educational settings, researchers report that blending teacher-led 
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instruction with technology-supported and collaborative learning experiences creates more 

responsive classrooms where instruction can be adapted to meet individual learner needs. These 

advantages are particularly significant within correctional education, where instructors frequently 

teach adult learners with diverse educational backgrounds, varying academic readiness levels, 

and multiple instructional goals within the same classroom. 

One of the most frequently reported benefits of blended learning is increased student 

engagement. Traditional teacher-centered instruction often limits opportunities for active 

participation, particularly among adult learners who have experienced previous academic failure. 

In contrast, blended learning encourages learners to engage with content through multiple 

instructional modalities, allowing them to interact with material, collaborate with peers, and 

receive individualized feedback throughout the learning process. Tucker (2021) argues that this 

shift from passive instruction to active learning increases student participation by allowing 

learners to assume greater responsibility for their academic progress. Similarly, AVID Open 

Access (2023) emphasizes that blended learning environments encourage curiosity, 

collaboration, and self-directed learning while enabling teachers to provide targeted instructional 

support. 

The literature also demonstrates that blended learning strengthens differentiated 

instruction by allowing educators to respond more effectively to individual learner needs. Rather 

than delivering identical instruction to an entire class, teachers can organize learning experiences 

that provide varying levels of support, intervention, and enrichment based on student readiness. 

Horn and Staker (2015) describe personalization as one of the defining characteristics of 

successful blended learning environments, while Tucker (2021) explains that flexible 

instructional grouping allows teachers to make ongoing adjustments using formative assessment 
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data. Collectively, these studies suggest that blended learning increases instructional 

responsiveness by allowing educators to meet learners where they are academically rather than 

expecting all students to progress at the same pace. 

Another significant advantage identified throughout the literature is the development of 

learner autonomy and academic confidence. Adult learners benefit from instructional 

environments that encourage goal setting, self-monitoring, and independent problem solving. 

Likewise, studies examining technology-supported learning in correctional education report 

increased motivation when digital tools are intentionally integrated into classroom instruction 

rather than used as isolated activities (Badejo & Chakraborty, 2022). These findings suggest that 

blended learning not only supports academic achievement but also promotes the self-regulation 

skills necessary for lifelong learning. 

Blended learning also provides practical advantages for educators. By organizing 

instruction into purposeful learning experiences, teachers are better positioned to monitor student 

progress, provide immediate feedback, and deliver targeted intervention to small groups of 

learners. This instructional flexibility enables educators to maximize limited instructional time 

while maintaining meaningful engagement for all students. Rather than increasing teacher 

workload, evidence suggests that well-designed blended learning environments improve 

instructional efficiency by allowing teachers to focus their expertise where it is needed most. 

Collectively, the literature demonstrates that the advantages of blended learning extend 

beyond technology integration. Researchers consistently identify increased engagement, 

differentiated instruction, learner autonomy, instructional flexibility, and improved teacher 

responsiveness as key outcomes associated with effective blended learning implementation. 

These advantages provide strong support for the use of blended instructional models within 
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correctional education while also highlighting the importance of understanding the conditions 

necessary for successful implementation. As promising as these outcomes are, the literature also 

recognizes that achieving these benefits depends on overcoming several implementation 

challenges, particularly within highly structured educational environments. 

Barriers to Implementing Blended Learning in Correctional Education 

Despite widespread support for blended learning, researchers acknowledge that 

successful implementation requires considerably more than adopting new instructional 

technologies or classroom resources. Educational innovation often fails not because of 

weaknesses in the instructional model itself, but because of challenges associated with 

implementation, organizational support, and sustained instructional change. These barriers 

become even more pronounced within correctional education settings, where educators must 

navigate institutional policies, restricted technology access, limited instructional resources, and 

diverse learner populations. 

One of the most frequently cited barriers is limited access to technology and digital 

infrastructure. Unlike traditional educational environments where one-to-one devices and reliable 

internet connectivity are increasingly common, correctional education programs often rely on 

shared devices, offline learning platforms, and highly restricted network access. Researchers 

emphasize, however, that technology limitations alone do not determine the success or failure of 

blended learning initiatives. Horn and Staker (2015) argue that instructional planning and 

purposeful integration of available resources have a greater influence on learner outcomes than 

the quantity of technology available. They further maintain that effective blended learning 

depends on thoughtful instructional design rather than the presence of sophisticated digital tools. 



13 
 

Teacher readiness and confidence represent another significant implementation 

challenge. Transitioning from traditional teacher-centered instruction to learner-centered blended 

learning requires educators to adopt new instructional roles, develop proficiency with digital 

resources, and redesign classroom routines that promote student independence. Tucker (2021) 

notes that blended learning requires teachers to become facilitators of learning rather than 

primary deliverers of content, a shift that often requires sustained professional learning and 

instructional coaching. Without adequate preparation, educators may struggle to implement 

blended instructional models with consistency, reducing the effectiveness of even well-designed 

innovations. 

The literature also highlights organizational and structural barriers that influence 

implementation success. Educational change requires time, leadership support, access to 

professional development, and opportunities for ongoing collaboration among educators. 

Researchers studying educational innovation consistently report that one-time training sessions 

rarely produce lasting instructional change. Instead, successful implementation depends on 

continuous support, reflective practice, and opportunities for teachers to refine instructional 

strategies over time. These findings suggest that sustainable innovation requires organizational 

systems that support implementation rather than assuming teachers will naturally adopt new 

instructional practices following initial training. 

Correctional education introduces additional implementation challenges that are seldom 

addressed in the broader blended learning literature. Security procedures, fluctuating student 

enrollment, varied instructional schedules, and institutional priorities frequently require teachers 

to adapt instruction while maintaining consistency across diverse learning environments. Adult 

learners may also enter classrooms with interrupted educational histories, varying levels of 
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digital literacy, and differing levels of academic confidence, requiring educators to continually 

adjust instructional approaches. These contextual factors reinforce the importance of selecting 

instructional models that remain flexible while providing enough structure to maintain effective 

classroom instruction. 

Collectively, the literature demonstrates that implementing blended learning involves 

both instructional and organizational challenges. Access to technology, teacher readiness, 

professional learning, institutional support, and contextual constraints all influence whether 

innovative instructional models are implemented successfully. More importantly, these barriers 

suggest that the success of blended learning depends not only on the quality of the instructional 

model but also on how consistently teachers implement learner-centered instructional practices 

within their classrooms. These findings naturally lead to a growing area of research focused on 

teacher implementation fidelity and the processes that support meaningful educational change. 

Teacher Implementation Fidelity and Educational Change 

Although the literature consistently supports blended learning and station rotation as 

effective instructional approaches, researchers increasingly argue that successful educational 

innovation depends less on the design of the instructional model and more on the quality of its 

implementation. Introducing a new instructional framework does not automatically lead to 

meaningful changes in classroom practice. Rather, sustainable improvement occurs when 

educators implement instructional strategies consistently, intentionally, and with sufficient 

support to maintain high levels of instructional quality over time. This concept, commonly 

referred to as implementation fidelity, has become an essential consideration in educational 

change and action research because it helps determine whether instructional outcomes are 

attributable to the innovation itself or to the manner in which it was implemented. 
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Implementation fidelity refers to the degree to which an instructional innovation is 

delivered as originally intended while allowing educators to make appropriate adaptations for 

their specific instructional context. Researchers emphasize that innovations frequently fail not 

because the instructional model lacks merit, but because implementation varies considerably 

across classrooms, teachers, and educational settings. Hall and Hord (2020) argue that 

educational change is a gradual process requiring ongoing support, reflection, and continuous 

monitoring rather than a single professional development event. Likewise, Guskey (2002) 

maintains that meaningful instructional improvement should be evaluated by examining changes 

in classroom practice rather than relying solely on teacher perceptions or participant satisfaction 

following professional development. Collectively, these findings suggest that measuring teacher 

implementation is essential for understanding whether an instructional innovation has been 

adopted successfully. 

Implementation research further indicates that implementation fidelity is strengthened 

through sustained professional learning, instructional coaching, and collaborative reflection. 

Teachers are more likely to implement new instructional strategies consistently when they 

receive opportunities to observe effective practice, participate in ongoing coaching, and engage 

in reflective conversations focused on instructional improvement. Rather than viewing 

implementation as a one-time event, researchers describe instructional change as a continuous 

cycle of learning, application, feedback, and refinement. This perspective aligns closely with 

action research, which emphasizes continuous improvement through systematic inquiry and 

evidence-based decision-making. 

Another important finding across the literature is that successful implementation requires 

balancing consistency with professional judgment. While fidelity ensures that essential 
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components of an innovation are maintained, effective educators must also adapt instruction to 

meet the needs of their learners and instructional environments. This balance is particularly 

important within correctional education, where classroom populations, instructional schedules, 

technology access, and learner readiness frequently vary across campuses and classrooms. 

Maintaining fidelity, therefore, does not require identical instruction in every classroom; rather, 

it requires consistent implementation of the core instructional principles that define the 

innovation. 

These findings have significant implications for correctional education. Implementing a 

station rotation blended learning lodel requires more than organizing students into learning 

stations or incorporating digital resources into classroom instruction. Effective implementation 

depends on teachers' ability to intentionally facilitate differentiated instruction, use formative 

assessment to guide instructional decisions, manage multiple learning experiences 

simultaneously, and maintain meaningful student engagement throughout the instructional 

process. Understanding how consistently educators implement these practices provides valuable 

insight into the effectiveness and sustainability of the innovation. 

Taken together, the literature establishes teacher implementation fidelity as a critical 

component of successful educational change. Research across disciplines indicates that 

innovations should be evaluated not only by examining student outcomes but also by 

investigating how educators implement learner-centered instructional practices within authentic 

classroom settings. These findings provide the conceptual bridge between the instructional 

framework presented in this review and the measurement strategies used in the current study. 

Consequently, understanding implementation fidelity naturally leads to the question of how 

teacher implementation should be measured, a topic addressed in the following section. 
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Because implementation fidelity is central to understanding whether an instructional 

innovation is being adopted successfully, researchers emphasize that implementation must be 

measured using systematic and credible methods. Determining whether educators consistently 

implement the essential components of an innovation requires more than anecdotal observations 

or student achievement data alone. Instead, educational researchers advocate for multiple sources 

of evidence that document instructional practice, teacher decision-making, and classroom 

implementation over time. This emphasis on comprehensive measurement naturally leads to the 

selection of data collection strategies capable of capturing both the quality and consistency of 

implementation. 

Measuring Instructional Innovation 

The success of any educational innovation depends not only on thoughtful 

implementation but also on the ability to evaluate whether meaningful instructional change has 

occurred. Scholars emphasize that instructional innovations should be measured using multiple 

sources of evidence rather than relying on a single indicator of success. While student 

achievement remains an important outcome, the literature increasingly recognizes that measuring 

instructional innovation requires examining changes in teacher practice, instructional decision-

making, and classroom implementation. This comprehensive approach provides a more accurate 

understanding of how innovations influence teaching and learning over time. 

The action research literature supports the use of multiple data sources to strengthen the 

credibility and trustworthiness of findings. Mertler (2022) explains that collecting evidence from 

several complementary measures allows researchers to examine instructional change from 

multiple perspectives while reducing the limitations associated with any single data source. 

Likewise, Creswell and Creswell (2023) emphasize that combining qualitative and quantitative 
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evidence provides a more complete understanding of complex educational phenomena by 

allowing researchers to examine both measurable outcomes and the experiences that contribute 

to those outcomes. Collectively, these researchers advocate for measurement strategies that 

capture not only whether change occurred, but also how and why that change was achieved. 

Within the context of instructional innovation, classroom observations are among the 

most valuable methods for evaluating implementation fidelity. Structured walkthroughs allow 

researchers and instructional leaders to document how consistently teachers implement the 

essential components of an instructional model while identifying patterns of instructional 

practice across classrooms. Observation protocols also provide opportunities to examine teacher 

facilitation, student engagement, instructional grouping, formative assessment practices, and 

classroom organization. Because observations capture instructional practice as it occurs, they 

provide direct evidence of implementation that cannot be obtained through surveys or interviews 

alone. 

Published research also supports the use of implementation fidelity checklists and 

observation rubrics to evaluate whether educators consistently apply the essential components of 

an instructional innovation. Fidelity instruments establish clear expectations for implementation 

while providing a consistent framework for documenting instructional practices across multiple 

observations. Rather than evaluating teachers as individuals, these tools measure the degree to 

which the innovation itself is being implemented as intended. Researchers argue that fidelity 

measures are particularly valuable when studying instructional change because they distinguish 

between weaknesses in implementation and weaknesses in the innovation itself. 

Teacher reflection represents another important source of evidence for measuring 

instructional innovation. Reflective journals, coaching conversations, and structured self-
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assessments provide insight into teachers' instructional decision-making, perceptions of 

implementation, and ongoing professional growth. Reflection encourages educators to examine 

the effectiveness of instructional strategies, identify implementation challenges, and make 

informed adjustments to future instruction. When combined with classroom observations, teacher 

reflections provide a more complete understanding of both observable instructional practices and 

the reasoning that guides those practices. 

Instructional artifacts further strengthen the evaluation of educational innovation by 

documenting evidence of planning and classroom implementation. Lesson plans, instructional 

materials, station activities, formative assessments, and student work samples demonstrate how 

teachers translate instructional theory into classroom practice. Examining these artifacts 

alongside observation data allows researchers to determine whether classroom instruction 

reflects the intended principles of the innovation while identifying areas requiring additional 

professional learning or instructional support. 

Although student achievement data, including standardized assessments and course 

completion measures, remain important indicators of educational effectiveness, researchers 

caution against using student outcomes as the sole measure of instructional success. Student 

performance is influenced by numerous variables beyond teacher implementation, including 

prior knowledge, attendance, motivation, and environmental factors. Consequently, evaluating 

instructional innovation requires a balanced approach that considers both teacher implementation 

and student outcomes as complementary sources of evidence rather than isolated measures of 

effectiveness. 

For the current study, a comprehensive measurement strategy provides the strongest 

opportunity to evaluate the implementation of the station rotation blended learning model within 
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correctional education classrooms. Data collected through classroom walkthroughs, 

implementation fidelity rubrics, lesson plan analysis, teacher reflection journals, instructional 

artifacts, and student performance indicators will provide multiple perspectives on instructional 

practice. Using these complementary measures aligns with recommendations throughout the 

action research literature and strengthens the credibility of the study by ensuring that conclusions 

are supported by multiple forms of evidence. 

Taken together, the literature consistently supports the use of multiple measures when 

evaluating instructional innovation. Classroom observations, fidelity instruments, teacher 

reflections, instructional artifacts, and student performance data each contribute unique insights 

into the implementation process. By integrating these sources of evidence, researchers gain a 

more comprehensive understanding of how educators adopt learner-centered instructional 

practices and how implementation influences instructional quality. These measurement strategies 

provide the methodological foundation for the current action research study and support the 

systematic evaluation of teacher implementation fidelity within correctional education. 

Summary 

Collectively, the research synthesized throughout this review consistently supports 

blended learning as an effective instructional framework for creating learner-centered 

educational environments that promote engagement, differentiation, and academic growth. 

Scholars generally agree that blended learning is most successful when technology is 

intentionally integrated with sound instructional practices rather than serving as the primary 

focus of instruction. Within this broader framework, the station rotation model has emerged as a 

practical approach for providing differentiated instruction through teacher-led intervention, 

collaborative learning, technology-supported activities, and independent practice. 
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The literature further demonstrates that these instructional practices are particularly 

valuable in adult correctional education, where educators routinely serve learners with diverse 

educational backgrounds, varying levels of academic readiness, and limited access to 

instructional resources. Although blended learning has been widely associated with 

improvements in learner engagement, persistence, autonomy, and instructional flexibility, 

published studies emphasize that successful implementation depends on thoughtful instructional 

design, sustained professional learning, and ongoing organizational support. 

Finally, the literature highlights the growing importance of teacher implementation 

fidelity and comprehensive measurement strategies when evaluating educational innovation. 

Collectively, these findings establish a strong theoretical and practical foundation for examining 

how educators implement learner-centered instructional practices through a station rotation 

blended learning model while supporting the development of meaningful measurement strategies 

for continuous instructional improvement. 

This Review and the Field of Education 

This review contributes to the broader field of education by synthesizing research from 

blended learning, adult education, correctional education, instructional leadership, and 

educational change into a unified framework that supports instructional innovation. While many 

studies examine blended learning within traditional K–12 or higher education settings, relatively 

few investigate how learner-centered instructional models can be effectively implemented in 

secure educational environments serving incarcerated adults. By bringing together research from 

multiple educational disciplines, this review demonstrates how blended learning principles can 

be adapted to meet the unique instructional needs of correctional education. Although this review 

focuses specifically on correctional education, the principles of implementation fidelity, learner-
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centered instruction, and instructional measurement have broad implications for educational 

organizations seeking to sustain meaningful instructional change across diverse learning 

environments.  

Beyond correctional education, the findings presented in this review have implications 

for alternative education programs, adult literacy initiatives, workforce development, and other 

instructional settings characterized by diverse learner populations and limited instructional 

resources. The emphasis on implementation fidelity, differentiated instruction, and 

comprehensive measurement strategies extends the conversation beyond technology integration 

and toward sustainable instructional improvement. As educational organizations continue 

adopting innovative instructional models, this review provides a practical framework for 

understanding not only what instructional innovations should be implemented but also how they 

should be evaluated to ensure meaningful and lasting educational change. 

Strengths and Weaknesses of this Body of Literature 

One of the greatest strengths of the existing body of research is the consistency with 

which scholars support blended learning as an effective instructional framework for promoting 

learner-centered instruction. Across studies conducted in K–12, higher education, adult 

education, and correctional settings, researchers consistently report improvements in student 

engagement, instructional flexibility, learner autonomy, and opportunities for differentiated 

instruction. The body of research also provides strong support for the station rotation model as a 

practical approach to organizing instruction for learners with diverse academic needs. 

Additionally, researchers emphasize the importance of teacher facilitation, formative assessment, 

and purposeful instructional design, reinforcing that successful blended learning depends on 

effective teaching practices rather than technology alone. 
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Another strength of this body of literature is its interdisciplinary nature. Research from 

instructional design, educational leadership, adult learning theory, blended learning, and 

correctional education collectively contributes to a comprehensive understanding of how 

instructional innovation can improve educational outcomes. Rather than relying on a single 

theoretical perspective, this review synthesizes findings from multiple educational disciplines to 

establish a broad foundation for understanding the instructional, organizational, and leadership 

factors that influence successful implementation. This interdisciplinary perspective strengthens 

the overall credibility of the literature and supports the development of practical implementation 

strategies applicable across diverse educational settings. 

Despite these strengths, several limitations exist within the current body of research. 

Much of the blended learning literature focuses primarily on traditional K–12 classrooms or 

higher education institutions where technology access, instructional resources, and 

organizational structures differ substantially from correctional education environments. 

Consequently, fewer studies address the unique challenges associated with implementing 

blended learning in secure educational settings where internet access is restricted, instructional 

schedules vary, and learner populations are highly transient. These contextual differences limit 

the direct transferability of some findings to correctional education. 

Another notable weakness is the emphasis placed on student outcomes while 

comparatively little attention is given to teacher implementation. Many studies evaluate blended 

learning by examining academic achievement, engagement, or learner satisfaction without fully 

exploring the instructional decisions teachers make throughout implementation. As a result, 

relatively little research examines implementation fidelity, teacher instructional practices, or the 

organizational conditions that contribute to sustained instructional change. This gap makes it 
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difficult to determine whether reported outcomes result from the instructional model itself or 

from differences in implementation across classrooms and educators. 

Another gap emerging from the research is the limited examination of comprehensive 

measurement strategies for instructional innovation within correctional education. While 

researchers acknowledge the importance of implementation fidelity, relatively few studies 

describe how classroom observations, fidelity rubrics, lesson plan analysis, teacher reflection, 

and instructional artifacts can be combined to evaluate instructional change systematically. This 

limitation reinforces the need for action research that examines both implementation processes 

and instructional outcomes using multiple sources of evidence. 

Collectively, these strengths and limitations reveal a significant opportunity for continued 

research. Existing literature provides compelling evidence supporting blended learning and 

differentiated instruction while simultaneously highlighting the need for additional studies 

examining how educators implement these instructional models in correctional education 

settings. Addressing these gaps has the potential to strengthen both the research base and the 

practical application of blended learning within secure educational environments. 
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